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Learning Targets

. I can define feedback

. I can differentiate between

evaluative and descriptive feedback

. I can identify one tool that I can use

in my classroom



What is Feedback?




Frayer Model

Definition - Usze your own werds

Examples

/

Dfine its essential characteristics. -
Characteristics

J/ Non-Examples




The Power of Feedback

It is closing the gap between where the students are and
where they are aiming to be (Learning Target) that leads
to the power of feedback.

—R. Sadler



Feedback is

information provided by an agent (e.g., teacher,
peer, book, parent, experience) regarding aspects of
one’s performance or understanding.

It typically occurs after instruction that seeks to
provide knowledge and skills or to develop
particular attitudes.

-Hattie and Timperley, 2007



Why Feedback?

* |t can increase effort,
motivation, or
engagement to reduce
the discrepancy
between what is
understood and what
is aimed to be
understood.
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Positive feedback can increase the likelihood that
students will return to or persist in an activity and
self-report higher interest in the activity.

-Deci et al., 1999




Feedback can be very powerful if done well. The power of formative feedback lies in its
double-barreled approach, addressing both cognitive and motivational factors at the same
time. Good feedback gives students information they need so they can understand where

they are in their learning and what to do next—the cognitive factor. Once they feel they

understand what to do and why, most students develop a feeling that they have control over

their own learning—the motivational factor.
Brookhart, 2008



The Importance of Feedback

This is the largest determinant of student behavior. Therefore, if used
properly it can be extremely powerful and productive. Used
inappropriately and it can spell disaster for student achievement.

“...it goes beyond merely providing judgments about student performance
to providing rich descriptions of student performance.”

—Rick Stiggins, 2006



Here is an overview of the Hattie effect size list that contains 138 influences and effect

sizes across all areas related to student achievement.

Self-report grades

Piagetian programs

Providing formative evaluation
Micro teaching

Acceleration

Classroam behavioral
Comprehensive interventions for learning disabled
Teacher clarity

Reciprocal teaching

Feedback

Teacher-student relationships
Spaced vs. mass practice
Meta-cognitive strategies

Prior achievement

Vocabulary programs

Repeated reading programs
Creativity programs
Self-verbalization/self-questioning
Professional development
Problem-solving teaching

Mot Labeling students

Phonics instruction

Teaching strategies

Cooperative vs. individualistic learning
Study skills

0,58
0,59

1,44
1,28

Medium

FEEDBACK d = 0.73

http://visible-learning.org/hattie-ranking-influences-effect-sizes-learning-achievement/



Turn and talk with an elbow partner:






Three Major Feedback Questions:

1. Where am | going? (Learning Targets)
2. How am | going? (Strategies)
3. Where to next? (Goal Setting)




Four Levels of Feedback

* The Task

* Feedback about whether answers were right or wrong or to get more
information

* The Processing
* Feedback about strategies used or strategies that could be used

* The Regulatory
* Feedback about student self-evaluation or self-confidence

* The Self Levels

* Pronouncements whether a student is “good” or “smart”



0 be powerful in its effect, there must be a
learning text to which feedback is addressed




Four Levels of Feedback

* The Task

* Feedback about whether answers were right or wrong or to get more
information

* The Processing
* Feedback about strategies used or strategies that could be used

* The Regulatory
* Feedback about student self-evaluation or self-confidence

* The Self Levels

* Pronouncements whether a student is “good” or “smart”



Formative Feedback

What Formative Feedback IS

* Tied directly to learning targets

* |dentifies strengths and areas for
growth

* Timely—can be used
immediately to improve
progress

* Descriptive—specific, in the
form of questions

What Formative Feedback is NOT

* General comments
e Edits of mistakes

* Provided after learning is over—
at the end

* Coded—grades, scores,
checkmarks, judgments



A Shift...

This means that instead of saying things like, "You've
done X, but you should have done Y." I'm saying, "Why
have you done x? What else could you have done?” This
also helps to move feedback away from the product and
onto the process of learning.



Evaluative Feedback

1. Judgment/Evaluative—placing a value on something
behavior example: “Your behavior was poor today.”
academic example: “B+”

2. Personal Observations—statements that provide information from the
observer that may not hold true for others

behavior example: “l didn’t like the choices you made.”

academic example: “I liked your use of humor to prove your thesis in your
paragraph.”

3. Inferences—statements that contain vague, unclear or non-specific
language.

academic example: “You’re becoming a stronger writer.”
behavior example: “Your going to have trouble making friends.”



Descriptive (Formative) Feedback

.

Data—specific, observable, measurable, and/or assessable information that allow
the recipient to reflect and respond.

behavior example: “You hit three kids today at recess.”

academic example: “Each paragraph contains a topic sentence and two supporting
sentences.”

Mediative Questions—put the questioner between the person and their thinking.
They are characterized by:

1) an invitation to think about their own thinking
2) a cognitive focus
3) an intention

behavior example: “How do you think the other person felt?” “What other choices
might you make next time?”

academic example: “How did you decide when to start a new paragraph?”



Descriptive or Evaluative?




In the classroom, feedback might look like this:

* Thumbs up or down

* Traffic light

* Placing stickers on a target

* “Clickers”

* Ticket-out-the-door or EXIT slip

* Group questioning during instruction




Dear

(student name)

This is what | noticed about your work:

>

What I'd like you to improve is:

>

Signed

(teacher name)

Date

wed my work to show you

Signed

Date

[STEATE T




Dear

[student name)

This is what | noticed about your work:

. View of Back of the Card
What I'd lik
. Dear
(teacher name)
signed | Theway | used your feedback is by:
+

I've checked the box because I've attached my work to show you
my evidence.

Signed Date

(student name)




Podcasting To Personalize Feedback
Grades 9-12, ELA, Feedback



https://www.teachingchannel.org/videos/student-feedback-through-technology
https://www.teachingchannel.org/videos/student-feedback-through-technology

Fossils

I can....

[0 describe the different types of fossils ( cast, mold, trace,
permineralized remain, index, and original )

[0 compare and contrast different types of fossils
( imprint, replacement, or remain)

-

describe how fossils are used to show environmental changes
on Earth

a

explain how fossils provide important evidence of how life
has changed on Earth

Name
Hour

Date: Date: Date:
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| UNDERSTAND
PRETTY WELL

| COULD USE
MORE PRACTICE

1{DONGT,
UNDERSTAND,
ATFALL




The Sticking Point Most and Least Clear

Learning target or assignment Leaming target or assignment

Here is where | get stuck: These points were most clear to me. These points were least clear to me.

4 N 4 N ™
o / \- AN /

Brookhart, S. M. (2010). Formative Assessment Strategies for Every Classroom. ASCD: Alexandria, VA.



Mirror, Mirror

Look at your work on

What do you see?

-

Criteria:

Me, Me, Mel

Assignment

For this assignment, list the three things you need to work on most. Answer the questions for
each one.

1. a. Can | do this myself?
O Yes
O No
b. If no, who could help?
O Teacher
& (Oiher student
& Family member
. How likely am | o succesd?
2 Not very
& Possibly
O Likely

2. a. Can | do this myself?
O Yes
O HNo
b. If no, who could help?
O Teacher
O Other student
& Family member
c. How likely am | fo succeed?
2 Not very
2 Possibly
O Likely

3. a. Can | do this myself?
O Yes
O No
b. If no, who could help?
O Teacher
& (Oiher student
& Family member
. How likely am | o succesd?
& Notvery
O Possibly
O Likely

Brookhart, S. M. (2010). Formative Assessment Strategies for Every Classroom. ASCD: Alexandria, VA.



2 Minute Show What You Know

Something that was EASY for e todey:

Something that was DIFFICVLT for me today:

Questions I still have: ?

Kdditional Rotes: <




How do | give/receive feedback from all of my
students?




What do | do with the feedback | collected?
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Roll the Die

1. | wantto remember...
2. Something | learned today.

3. One word to summarize what | learned...

4. Celebrate something | already knew.
5. I’'m still fuzzy about.../l want to know...

6. Name an “aha” connection.
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Frayer Model Template

Definition - Use your own words.

Examples \\

Define its essential characteristics. -
Characteristics

/ Non-Examples




Descriptive or Evaluative?

Directions: Write D, E, or B in the blank before each statement to indicate
whether a statement is descriptive (D), evaluative (E), or both (B).

2+ The highlighted phases on the rubric are the ones you need to
work on.

34

| noticed the way you worked with Kim today during the experiment.
Your teamwork and communication enabled you to complete all
problems correctly.

See me.

Way to Go!

The transition words you chose in your paragraph make the writing
flow.

©

B+ Good work!

You made some simple mistakes with multiplying three-digit
numbers. Next time, take a few minutes when you’ve finished to
check your work.

What you have written is a hypothesis because it is a proposed
explanation. You can improve it by writing it as an “if...then...”
statement.

If you had done the homework, you would have done better on this
test.




